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So what might be some of the other compo-
nents that might contribute to the professional
needs of ST:LD’s? In recently interviewing a
number of expert teacherstrialling an innova
tive practiceit was arresting that some of them
mentioned the need to visit other teachersin-
volvedin similar innovations. Thisneed arose
as aresult of their attempts, often brilliant, so
they could learn and compare how they were
matching up. Surely, thisis a fairly common
and logical reaction.

Second, having the opportunity to hear master
teachers who have practiced in our field for
many years reflect on their practice can bein-
spiring to those still grappling with many as-
pects of our craft. Perhaps, the concept of the
‘Teacher’s Chair’ can go alittle way towards
promoting this end.

Third, it might advantage our membersfor our
associ ation to take stock of the conferencesand
workshops available each year where special-
ists in areas such as autism provide the latest
research on these issues. The dissemination of
thisinformation might assist many teachersto
coordinate their professional development
planning. Wouldn't it be useful to havearecord
of members with expertise in specialized ar-
eas? Thereisafter all much expertise amongst
us.

Finally, and | know thisisnot an original idea,
teachers need assistancein profiling what pro-
fessional development experiences they need
over timetoreach their potential asprofession-
als. The opportunity to participate in profes-
sional partnerships, in particular between the
mentor and professional teacher could really
help many teachers to reach their full ‘matu-
rity’ asprofessionals. Perhaps professional as-
sociations could participate in this process in
some significant way.

Back to the conference! LDA, in particular
Wendy Scott and RSTAQ need to be appl auded
for bringing together such a productive pro-
fessiona event. While it did not provide the

‘smorgasbord’ of speakers that are sometimes
available at conferences, the ‘menu’ promised
food that would be appetizing, sustaining, and
even memorable. That proved to be the case.
Let'sdoit again!
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Yesterday wasamost enjoyabl e day, spent with
fourth year education students at the Queens-
land University of Technology. These bright
young adults (and some not so young | might
add) were keen to learn about Appraisement
and Learning Difficulties. We also revisited
Richard Lavoi€'s excellent training video —
“How hard can this be?’ aso known as FAT
City.

One student even teased me about taking up
the offer of $50,000 and early retirement so
that she could have a position in 2004.

Why am | sharing this with you? Well, some-
timeswefocuson our own livesand needsand
don’'t see the big picture. Part of the big pic-
ture is that we are not indispensable and that
one day wewill lay down the heavy burden of
responsibility caring for students with learn-
ing difficulties allowing ayounger generation
to pick up the ideal and run with it. It's their
turn!

Despite some issues that we might have with
our institutions of higher learning, they are pre-
paring many fine students who bring great en-
ergy and enthusiasm to the teaching field. Our
schools could do with alargeinjection of these
youthful virtues. Now is the time to share our
hard fought for wisdom with them to ensure
their gifts are fortified by our gift of experi-
ence.

If we can spread our knowledgeto others—stu-
dent teachers, parent volunteers, teacher aides,
class teachers, etc., — then we can perpetuate
good practice and thusretain the collectivewis-
dom of the teaching community.

Meanwhile, thereisno shortage of work. Don’t
fear! You will never be redundant.

Keep up the good work.

David
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Welcome!

Welcometo ‘ Perspectives', adistant relation
of ‘The Quarterly’, which as you probably
know was the main vehicle of communica-
tion amongst our members over the last cou-
ple of years. That was then, but now as
Stephen Mysliwy informed you in our first
newsletter we are approaching our commu-
nications differently thisyear. Apart from the
newsl etters, we wish to share with you some
professional offerings that we hope will pro-
vide you with some extra sustenance. These
will come under the umbrella of ‘Perspec-
tives'.

Why have we used thetitle * Perspectives ? It
occurred to us that our members attend con-
ferences, workshops, professional network
meetings etc wherethereisan enormousflow
of information. At the recent Brisbane Con-
ference, for example alarge number of won-
derful professional teachersassembledtolis-
ten to Sharon Vaughn and other specialist edu-
catorswho generously shared their expertise.
All of us who attended went away the richer
for the experience. Following the conference
is an opportunity for us to reflect on the
‘pearls’ that we gathered and reflect on how
we might apply them to our practice. Now
hereisthe crunch.

We would like you to share with our mem-
bers a professional experience that recently
engaged you and haslead you to consider how
you can apply it to your practice. It’'sthe next
step after the event — application time. It
doesn’t have to be along contribution a few
paragraphs providing a few directions for
members accompanied by areference or two
- just enough to point the way.

Our next issue we would like to share with
you towards the end of November so think
about’ penning’ afew linesin October and for-
ward your contribution to us. Alternatively,
send me an e-mail with an attachment. The
facility to do thisis available on our website.

Our collective knowledgeisenormous. We are
al aware of that. Please share generoudly.

Best wishes,
The Editor
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Reflections ...

Stephen Mysliwy reports and reflects
on the return of a very welcome visitor
for the 2003 Conference.

The much-anticipated return visit of Sharon
Vaughn, co-creator of Collaborative Strategic
Reading, (CSR), occurred during the June
School vacation. She returned to Australia to
present a series of lectures in Sydney, to the
Catholic, Independent and Systemic schools
at the Gold Coast and of course she appeared
the combined conference of the Remedia and
Support Teacher’s Association of Queensland
(RSTAQ) and Learning Difficulties Australia
(LDA). We have to thank the tireless efforts
of Joy Seary (RSTAQ) and Wendy Scott (LDA)
who worked hard negotiating for over a year
to have Sharon with us this year.

The main focus of Sharon Vaughn's sessions
thistimeround was her |atest research on help-
ing struggling readers to access texts. Sharon
presented to us aspects of athree tiered inter-
vention program she has developed with the
Texas school system. During thefollowing re-
view of her presentation | will include web
addresses so you can access her work.

Sharon Vaughn isthe co-author with Candace
Bos of the book * Strategies for Teaching Stu-
dents with Learning and Behavior Problems’
Fifth edition, Allyn and Unwin 2002. Candace
Bos also presented at an RSTAQ conference
several years ago. Sharon paid tribute to her
friend who died last year.

Sharon’s talk was entitled ‘Group Size and
TimeAllotted to Intervention: Effectsfor Stu-
dentswith Reading Difficulties' . Her purpose
was to discuss the influence of group size and
duration of supplementa instruction to chil-
dren with reading difficulties.

Six key elements of effective reading instruc-
tion were also discussed.

*  Phonemic Awareness

*  Phonics and Word Study

e Spelling and writing

e Fuency
e Text Comprehension
e Vocabulary

Aspects of these were also noted in the large
study conducted in America, which later be-
came known as the National Reading Panel
Report (2000).

Sharon Vaughn's most important message
seemed to bethe need for practiceto be backed
up by research-based evidence. To this end
Sharon introduced participants to a statistical
tool called effect size. Thistool helps profes-
sional educatorsdiscussthevalidity of particu-
lar approachesin education. It isrefreshing to
listen to and grapple with these i ssues because
it gives us the opportunity to examine ap-
proaches using acommon vocabulary. By us-
ing statistics in this way we are able to take
subjective emotion out of the debate and fo-
cus on what is proven to work.

Oneof thefirst itemsin discussing group size

and composition was to attack ability group-

ing for reading instruction. Sharon tendered

these arguments against this procedure:

e Quality of instruction is inferior for low
ability groups

« Emphasis in teaching lower ability level
students‘wanders' to teaching skillsrather
than their reading an abundance of texts

e Low ahility groups receive less time for
reading instruction

* Reading groups tend to be stable and re-
strict friendship choice

e Ability groups lower the motivation and
self-esteem of low achieving students.
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After thisdiscussion, Sharon went onto outline
the research supporting approachesthat shewas
recommending. Thisiswherethingsget alittle
tricky (and surprising). To begin with a short
lesson in statistics. | found thislittle gem from
adite at the University of Durham a nice con-
cise description of effect size

‘Effect size' issimply away of quanti-
fying the effectiveness of a particular
intervention, relative to some compari-
sonintervention. Itiseasy to calculate,
readily understood and can be applied
to any measured outcomein Education
or Social Science. It allowsusto move
beyond the smplistic, ‘Does it work
or not? to the far more sophisticated,
‘How well does it work in arange of
contexts? For these reasons, ‘effect
size' is an important tool in judging
effectiveness.”

More on this can be found at http://
cem.dur.ac.uk/ebeuk/r esear ch/effectsize/
intro.htm including an effect size calculator .

So much for definitions, the higher the effect
sizethemore effectivetheintervention. Sharon
included in her talk thistable —Interpreting Ef-
fect Size as Percentiles

Corresponding
Effect Size Size
10 54%
Small .20 58%
Medium .50 69%
High 75 77%
1.00 84%
1.50 93%
2.00 98%
3.00 99.8%

Using the above we can discuss Sharon Vaughn
research. The following is a meta-analysis on

‘One-on-on€’ and reading disabilities.

Overall effect sizefor:

e Oneadult with one child = 0.41
» Trained college student= 1.65

e Volunteers=0.59

A trained college student being a student from
any fieldinterested inacommunity project such
astutoring children after school.

These results elicited an audible response of
disbelief from the participants. Responding to
thisreaction Sharon then produced another sta-
tistic about one-to-one tutoring.

Instructor Effect Size
Teacher 0.67
Community volunteer 0.40
College students 1.91
Paraprofessionals 0.68

The audibleintake of air earlier becamealoud
disbelieving murmuring among all participants.
Sharon then quelled the disquiet with the an-
nouncement that the college students were
trained by her and did exactly asthey weretold,
following avery prescribed intervention strat-
egy. Sharon did not however explain why she
thought that teachers and paraprofessionals
scored so closely. | think that the positive news
isthat any intervention isimportant.

Rather than continue to show more tables |
would liketo report that Sharon’sresearch also
demonstrated that children in small groups of
3 do just as well as those involved in one-on-
one tutoring.

So what was the tutoring that Sharon recom-
mended? The Department of Education in
Texas hasinstituted athree-tier education pro-
gram to improve reading competence.
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Thefirsttier isoffered to al thechildreninthe
form of core classroom instruction involving
the six elements mentioned earlier. The regu-
lar classroom session runs for about ninety
minutes per day using al the elements of an
effective reading program. Children are as-
sessed at |east three times during the year to
check progress. The second tier involves sup-
plemental instruction in small groupsof 3to5
using atrained tutor in one thirty minute ses-
sion per day for up to 20 weeks. The children
are monitored using a benchmark system de-
vised by the Texas Education Agency. Chil-
dren who are still not successful are given an-
other period in tier 2. The third tier involves
groups of three children receiving two thirty-
minute sessions per day for another 20 weeks.
Children accessing tier three support are very
high needs children who require high levels of
intervention for thelong term. Hopefully how-
ever, thosethat exit earlier are those for whom
the intervention has been effective.

The lessons used by the trained tutorsinvolve
highly structured lesson plansinvolving all the
key elements of phonemic awareness, phonics
and word study, spelling and writing, fluency,
text comprehension, and vocabulary. The les-
sons are included in a book called, © Supple-
mental Instruction for Struggling Readers,
Grades 3-5: A guide for Tutors'. This text is
available at www.dibels.uoregon.edu

The Three Tier Reading Model emphasi zes:

» Early identification of studentsin need of
help

» Supplemental instruction to prevent or a-
leviate reading difficulties

* Serving students who require occasional
additional instruction as well as students
who require long term support

» Assessing students on an ongoing basis
throughout the school year.

Any intervention requires of teachers/tutorsop-
portunities for students to take advantage of
more of the following:

* Repeated opportunitiesfor practiceand re-
view

* Additional opportunitiesfor correction and
feedback

* Increased time on-task, engaged in read-
ing instruction and practice

»  Drill repetition and practice review

» Breaking down tasks into smaller steps

* Making learning visible

» Using, then fading prompts and cues.

A tall order, yes. But we are in this game not
becausethetask iseasy but becauseit isworth-
while when it works.

Sharon’s presentation of her research-based

studieswaslively, entertaining, and thoroughly
useful. Who could ask for anything more?

Stephen Mydliwy
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The reflection below is written in re-
sponse to the lecture on differentiation
delivered by Dr Wendy Scott at the LDA,
RSTAQ conference held at QUT, Kelvin
Grove Campus 2003.

Differentiation

Inthese daysof inclusive practiceitisimpera-
tive for educators including the ST:LD to dis-
cernwhich strategies, modificationsto the cur-
riculum, and arrangementsin the classroom en-
vironment can be implemented to meet the
complex learning needs of arange of students.
While this process may be accomplished
largely through commonsense negotiations
amongst the various stakeholders, it seems
important that both classroom teachers and
support teachers be aware of the approaches
that can maximize the possibilities of catering
for this diversity.

Even the likely starting point of planning col-
laboratively and working as ateam in imple-
menting an agreed upon plan, challengesclass-
room and support teachers with the need to
reflect how this model might be accomplished
effectively. What types of strategiesallow sup-
port teachers to maximize their contribution
to partnerships requiring special educators to
focus more broadly, while still allowing them
to support students with learning difficulties
adequately? This issue was highlighted by
Klingner & Vaughn (2002) in their case study
of an experienced support teacher attempting
to find aright balance between advocating for
targeted studentsin the classroom while at the
same time attempting to cater for an allocated
group. Reconciling roles can pose quite a di-
lemma for teachers attempting to address this
balance.

At therecent conference (2003) held under the
auspices of LDA (Learning Difficulties Aus-
traliaand RSTAQ, Wendy Scott explained the
virtues of differentiation, an overarching ap-
proach that appears to have potential for pro-
viding a general template of what inclusive

practice might look like. According to one of
the pioneers of thisapproach, Carol Tomlinson
(2000) it isaphilosophy based on abelief sys-
tem how individualizing might occur without
providing asimplerecipe. It does however pro-
vide guidelinesand principlesfor the differen-
tiating process.

Scott argues that inclusive education is only
tenable with modifications to the classroom
structure, curriculum and strategies. As she
points out, effective practices that have been
successfully implemented with students hav-
ing special needs may have just as much cur-
rency for all students.

Wendy Scott shared her research where she
looked intensively at adaptations in six class-
rooms. She asked the question, ‘What is dif-
ferentiation? and suggested that differentiation
iseffected through modificationsin aclassroom
through:

* Modifications to the curriculum, that is
adapting what is taught

» Adapting instructional approaches, that is
how teaching is conducted

» Classroom arrangements, that is adapting
where, when and with whom teaching is
implemented. (Janney & Snell 2000).

Westwood (1996) suggests something similar
in citing Dewhurst (1996) to explain how
differentiation might happen. Differentiation
can occur through:

‘planning for different outcomes from the
same task;

modifying learning tasks;

giving some students more support and di-
rection;

using different forms of grouping in the
classroom;

using different resources.’

According to Tomlinson, 1995a, four charac-
teristics shape teaching and learning in an ef-
fective differentiated classroom. These are:
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1. ‘Ingtructionisconcept focused and principle
driven ...

2. On-going assessment of student readiness
and growth are built into the curriculum.

3. Teachers do not assume that all students
need a given task or segment of study, but
continuously assess student readiness and
interest ...

4. Flexible grouping is consistently used. Ina
differentiated class, students work in many
patterns...’

While it may be tempting to attempt to
implement many of these* strokes' concurrently
in response to pressing needs to make urgent
accommodations, Scott warns of the need to
hasten slowly implementing modifications
gradually.

So what modifications might contribute to the
pedagogical mix in providing differentiation?

In terms of the curriculum, it seems helpful to
extract the ‘big ideas' that underpin it. These
are defined as ‘ concepts and principles that
facilitate the most efficient and broadest
acquisition of knowledge across a range of
examplesin adomain (Carnine 1994)’. These
aredescribed asthe‘ instructiona anchors' from
which more specific ideas, knowledge and
narrow concepts can hang. Intheliteracy area,
one‘bigidea’ isthe concept of genre. It can be
demonstrated to students that various genres
differ in their generic structure. For example,
in the teaching of reading comprehension and
promoting writing expression, making explicit
to them how the structures of texts helps to
determine the ‘skeleton’ of an author’s work
appears to benefit students. Furthermore,
teaching tools including modelling,
guestioning, use of graphic organizers, use of
cue cards, provide the ‘ropes’ to the
‘instructional anchor’. It seems feasible that
careful teaching of these can provide one
important dimension for differentiation.

Second, in terms of expectations for the range
of students it may be helpful to consider the
organizer offered by Sharon Vaughn to
participants at the RTA conference in 1996.
Participants may remember that she discussed
with attendees the use of atriangle to support
the planning for the differentiation of goals
based on the competency of class members.
Thisorganizer may berediscoveredin her text,
‘Strategies for teaching students with learning
and behavior problems’, p.476 or by revisiting
the RTA newsletter, September 1996. For your
convenience acopy of thisorganizer isincluded
in TIPS. The bottom third of the triangle is
provided for plannersto list ‘What all students
will learn’, the middle section for ‘what most
students will learn’, and the top section for
‘what some students will learn’.

It might be considered that an organizer may
cause planners to limit the learning of some
students. Rather, it seemsto be the intention of
the authorsthat no studentswill ‘ escape’ aunit
of work without attaining some goalsthat they
canredlistically achievewith someeffort. There
is a danger that some students may dlip under
theradar unlessminimal achievement isspelled
out. This is particularly so for those students
experiencing severe learning difficulties who
may develop ‘ expertise’ in becoming invisible
in the classroom environment. As well, the
organizer may encourage teachers to strive to
accommodate the higher achievers who may
find it relatively easy to achieve the common
goals.

Third, it seems important to consider which
strategies appear to benefit all students
irrespective of ability. One group of strategies
that appear tofit thebill are those coming under
the banner of cooperative learning. It is
important to emphasise that true cooperative
learning as opposed to group work, where
students may or may not truly share the
responsibility for completing a task, involves
interdependence so that agroup sinksor swims
on the basis of all members. This principle,
along with others delineated by Johnson &
Johnson (2002) underpins successful
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cooperative learning.

Gillies (1993) points out that the training of
studentsto work together effectively iscrucia
to their success. Students need to learn the
social and interaction skillsthat help to ensure
that all students participate with due respect
paid to the contributions of all group members.
This seems particularly true if students with
learning difficulties are to benefit from the
experiences of working with peers. (Further
information about thisand others pertaining to
cooperative learning may be found in
‘Cooperative learning in schools by Robyn
Gillies. Inaddition, TheHot Topic: Cooperative
learning found under the Curriculum Exchange,
Education Queendand providesvaluableleads
for those wishing to pursue the areain greater

depth.)

As well teachers need to form small groups —
no morethan four isthe recommendation where
careful consideration is given to the
combination of students. It is generally
suggested that mixed ability groups providethe
best option. More able students benefit from
providing explanations and assistance to less
able peers. Less able students benefit from the
assistance received and middle-achieving
students in mixed groups appear to do as well
asthey might if placed in homogenous groups.

Perhaps one way for teachers to learn some of
the processes of cooperative learning is adopt
one that provides careful guidelines for its
implementation. Collaborative Strategic
Reading (CSR) developed by Klingner,
Schumm & Vaughn (1998) has the virtue of
teaching students reading comprehension
strategies previewing, clarifying, summarizing,
allocates specific roles and provides scripts to
assist students be productively engaged in
groups. These can assist students to develop
the discourses that set them on the path of
effectively comprehending expository texts.
This strategy, like Reciprocal teaching from
which it wasderived appearsto benefit diverse
groupsof students(Bos& Vaughn 2002, pp.211
—215).

Differentiationisaprocessthat requires careful
planning, a heap of good will and excellent
communication skills if it is to be employed,
developed and sustained over thelong haul. The
intent hereisto suggest afew tools that might
assist this process.

REFERENCES
Websites

Albemarle County Public Schools
Technology and Differentiated I nstruction:
Web Resour ces
http://k12.albemarle.org/Technology/DI/

Curriculum Exchange See in particular the
Hot Topics:
http://education.gld.gov.au/tal/tips/hot_topics/

Cooper ative learning
http://education.gld.gov.au/tal/tips/hot_topics/
01592.htm

Differentiated instruction
http://education.gld.gov.au/tal/tips/hot_topics/
01483.htm

Differentiating Instruction for Advanced
Learners in the Mixed-Ability Middle
School Classroom. ERIC Digest E536.
http://www.ericfacility.net/ericdigests/
ed389141.html

Other texts

BOS, C.S. & VAUGHN, S. 2002, Strategies
for teaching students with learning and
behavior problems (5" edition), Boston, Allyn
& Bacon.

GILLIES, R.M. Summer 2001, ‘ Cooperative
learning in schools’, The Quarterly, pp.6 — 10.

GILLIES,R.M. & ASHMAN, A.F.(eds.) 2003,
Cooperative learning: The social and intellec-
tual outcomes of learning in groups’, London,
Routledge Falmer.

10

RSTAQ - Perspectives



KLINGER, J. & VAUGHN, S. Winter 2002, ‘ The changing roles and responsibilities of an LD
specialist’, Learning Disabilities Quarterly, vol. 25, pp.19 — 31.

SIMMONS, D.C. & KAMEENUI, E. J. 1996, ‘A focus on curriculum design: when children
fail’, Focus on Exceptional Children, vol. 28, no.7, pp.1 — 15.

SCOTT, W. 2003, Differentiation, Combined Associations Conference held at QUT, Brisbane
Qld.

WESTWOOD, P. 1998, ‘ Reducing classroom failure’ Australian Journal of Learning Disabili-
tiesvol. 3, no. 3, pp. 4-12.
Michael Boyle

TBR: As a teacher of writing, what sorts of things can be taught, and what can-
not? Ever taught Americans? How are they different from Irish students?

MR: How long do we have to talk about this? I’ ve fierce opinions about teaching crea-
tivewriting. | tell my studentsif a writer who isteaching you tells you writing cannot be
taught, walk out. Would you pay a car penter to teach you a little carpentry if hetold you
he couldn’t teach you but would happily take your money to finance his next creation?
You might not make the steadiest table on earth but you will build a table, and it will be
‘your’ table.

Teaching writing isone of my greatest joys.[1Witing, at itssimplest, is speech, isthought,
slowed down. Anyone — anyone — can write. There is no mystery. One word follows
another. | tell my students that if they want to write, really want to write, they'll be
writers by the end of my course.[] Wu can teach, or perhaps | should say introduce the
student to everything: form, technique, voice, all of it. You can introduce them to the
thrill of creation, to the intense pleasure of reading closely. Of course, to use one of my
father’s old saying, you can bring a horse to water but you can’t make him drink. But if
they want to drink | can make them thirstier than they’ ve ever been.

The most important aspect of teaching isto create a safe environment, to reduce the fear,
to make it fun, to give permission if permission is sought, to strip away the pretense of
divinity. Then torture them.[

| teach in a terrific program for the University of lowa — it's a summer study abroad
programwe set up with the help of Trinity College, Dublin and the students are addicts.[]
| remember sitting at the front of the bus we were taking to Belfast and | turned around
and everyone, every single student, was reading. That’s the education our children de-
serve. | could talk about theteaching of writing and reading all day ... (Irish writer Martin
Roper) Bookreporter 2003
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UNIT PLANNING FORM

What some
students will
learn.

What most
students
will learn.

What ALL
students
should
learn.

Reprinted with permission. (Sharon Vaughan, 1996)
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Date: Class Period:

Unit Title:

Materials/Resources:

Instructional Strategies/Adaptations:

Evaluation/Products:

RSTAQ - Perspectives 13




David Waterworth (Support Teacher
Appraisement) shared some generic strategies
that can be used across curriculum areas.

STRESS FREE
LEARNING STRATEGIES

Need for strategies/processes that are content
free and able to be used across curriculum ar-
€as.

1. Think —Pair —Share

Think: Make own list

Pair: Discuss with person next to you;
list strategies

Pair again: Discussin groups of four

Share: Brainstorm as whole group

See also:

Listen — Think — Pair — Share
http://education.gld.gov.au/tal /tips/00604.htm
(NB Brainstorming can be used as a separate
strategy. See for example, KWL through the
TIPS database, Curriculum Exchange: Educa-
tion Queensland.

See also the Hot Topic: Cooperative learning
for further cooperative learning strategies on
the Curriculum Exchange, Education Queens-
land
http://education.qld.gov.au/tal/tips/hot_topics/
01592

2. Peer Tutoring —can be used with any piece
of text — using Pause Prompt and Praise; stu-
dents share a book and read together. See also
see the Hot Topic: Peer Tutoring on the Cur-
riculum Exchange, Education Queensland
http://education.qld.gov.au/tal/tips/hot_topics/
01486.htm

3. Reciprocal Teaching — students work
through aprepared checklist discussing apiece
of text which apair or group has read.

See the TIPS database for further information
about Reciprocal Teaching.
http://education.gld.gov.au/tal/tips/00597.htm

4. Plus Minus Interesting — students judge
ideas presented either in text, or brainstorm by
placing in agrid as either plus, minus or inter-
esting. See the accompanying format.

See the Department of Education, Tasmania -
ENGLISH LEARNINGAREA: Teaching strat-
egies, PMI.

http://www.discover.tased.edi.au/englih/
PMI.htm

| have used all the above strategies with small
groups and whole classes and found them very
powerful, easy to implement and require very
little preparation outside school time.

Students need to be taught how to use each
strategy. Themore often they are used, themore

proficient students become.
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TEACHING STUDENTS TO ASK GOOD QUESTIONS
TO PROMPT EFFECTIVE COMPREHENSION
AND DISCUSSION IN GROUPS

Rationale

It isimportant to model for students the types
of questions that good readers ask themselves
asthey read to maximizetheir interaction with
a text. Think-alouds can demonstrate to stu-
dentsthat comprehending isavery active proc-
ess. Aswell, students need to discriminate the
types of questionsthat |ead to effective discus-
sion in groups.

Many studentswho have struggled with decod-
ing texts may have immature comprehension
skills. They may be inactive readers merely
focussing on the literal aspects of what they
read. Oneway to interveneisto model aThink-
aloud in combination with a strategy such as
‘Question-answer relationships’ (Raphael,
1982,1984,1986)

Goal

To teach students how to form different types
of questions that can be used in book discus-
sionsand literature circles, and in the compre-
hending of expository texts as well.

Materials required

Cue card with the QARSs (Question answer re-
lationships) strategy, Post-its - 4 different col-
ours, ‘Question sheet’ divided into four quad-
rantsthat can be used during group discussions
to prompt the formation of different types of
guestions, a range of texts for discussion; ini-
tially focus on short textswhereit isrelatively
easy to extract information

Procedure

STEP 1. Presenting the QAR framework
Use simple passages or traditional stories to
demonstrate the four types of questions, that is
‘In the book’ — Right there (textually explicit)
Putting it together (textually implicit); ‘In my

head’” — Author and you and On your own.
Alvermann and Phelps, 2002 use the ‘Three
Bears' to provide an example of the different
types of questions and how the reader needsto
work to get answers. Seethe attached sheet that
might be used as a cue card.

Examples:

1. Right there: What werethethree bears eat-
ing for breakfast?

2. Putting it together: Why was baby bear
upset when he came home? (The answer is
likely to be across more than one paragraph.)

3. Author and you: What kind of person was
Goldilocks? (The text gives some clues but
wewould need to ‘guess' that shewas curi-
ous, perhaps homeless, needing a place to
rest in the absence of a café.

4. On your own: What might it be abad idea
to go into a stranger’s house? (The reader
needsto think of areasonwhy thismight be
the case, for example it is against the law,

or it is adangerous thing to do etc.

STEP 2. Thinking of questionsin groups

Use the sheet with four quadrants to demon-
strate to students how they might place the dif-
ferent types of questions in the four spaces.
Suggest that the four colours denote the differ-
ent types of questions. For example, GREEN
might be ‘Right there’ questions, YELLOW
‘Putting it together’, RED ‘Author and you'’,
BLUE ‘On your own’. Provide opportunities
for the students to apply this framework in
groups. If these discussions occur in the class-
room, reflect on the value of the questions and
how they can help the reader to explore differ-
ent types of information. You might liketo use
currency values to communicate the value of
the various questions. For example, you might
say, ‘ That's a $100 question,’ great thinking.

16
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STEP 3. Practicing the use of the framework
Provide opportunities for the students to apply the strategy, for example while they are in-
volvedin ‘Literaturecircles or ‘Book club’ groups.

REFERENCES:
Alvermann, D. E. & Phelps, S.F. 2002, Content Reading and Literacy: Succeeding in Today's Diverse
Classrooms, Boston, Allyn & Bacon, chapter 7, pp. 204 — 245.

ENGLISH LEARNING AREA: Department of education, Tasmania
Reaching reluctant readers and learners - JWilhelm
htp://www.di scover.tased.edu.au/english/jwforum.htm

ENGLISH LEARNING AREA: Department of education, Tasmania
Teaching strategies
htp://www.discover.tased.edu.au/english/askquest.htm

Wilhelm, J.D. 2001, Improving comprehension with think-aloud strategies, NY: Scholastic Professional
Books.

Question Answer Relationships (QARSs)
IN THE BOOK
RIGHT THERE PUTTING IT TOGETHER
THE AUTHOR AND ME ON MY OWN
IN MY HEAD
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QARs
(Question/Answer Relationships)

In the book
 Right There

What were the three bears eating for breakfast?

o Think and Search (Putting it together)

Why was Baby Bear so upset when he came home?

In My Head

e Author and Me
What type of person was Goldilocks?

e OnMy Own

Why isit abad ideato go into a stranger’s home when no-
oneis home?

Reference: Alvermann, D. E. & Phelps, S.F. 2002, Content Reading and Literacy: Succeed-
ing in Today’s Diverse Classrooms, Boston, Allyn & Bacon, chapter 7, pp. 204 - 245
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Comprehension Instruction:
Research-based best practice

Cathy Collins Block and Michael Pressley
(eds) NY, Guildford Press, 2002.

Thisis a broad ranging, thoroughly solid text
that attempts to inform educators of the ad-
vances in our understanding of the nature of
comprehension, how these processes can be
taught and what should be the dominant foci
of instruction where due recognition is paid to
the teaching of comprehension. It is impres-
sive that there is so much more understanding
of what is required to teach reading compre-
hension since Dolores Durkin (1978) severely
criticized the lack of attention to this compo-
nent of reading instruction. What particularly
impressed the editors was the degree of con-
sensus amongst contributors about the many
areas of comprehension instruction that are
worthy of attention.

Thebook consists of four groups of studieswith
an introduction and conclusion provided by the
two editors. The four groups are:

* Theoretical foundations: New directionsfor
the future

» Branching out and expanding our horizons
in the 21% century

» Comprehension instruction in preschool,
primary, and intermediate grades

* Intengfication of comprehensioninstruction
throughout middle school, high school and
college.

2 FROM
THE
BOOKSHELF

In reading this book, it is very useful to start
with the introduction and conclusion to clarify
the issues involved. In particular, the conclu-
sion stipulateswhat strategies need to betaught
to promote successful comprehension. In* Sum-
ming up’, Block and Pressley concludethefol-
lowing:

* ‘Begin teaching comprehension skills dur-
ing the primary grades'...and ‘ continue to
teach comprehension processes for as long
as students need it.

» Develop decoding skills in readers’ ensur-
ing that students have sufficient instruction
to develop fluency.

» ‘Teach vocabulary’ understanding the rela-
tionship between word knowledge and com-
prehension.

» ‘Havestudentsread diverse and worthwhile
textsasthey perform diverseand worthwhile
text processing tasks' incorporating an
awareness of prior knowledge studentsbring
to avariety of texts— narrative, expository,
web based; aswell students need to engage
in strategiesthat involve them comprehend-
ing main ideas, eiciting important details,
and tracking and linking important ideas
across texts.

» ‘Teach students to relate their prior knowl-
edgeto new textswhen prior knowledge can
increase understanding of new texts with
emphasis on drawing students to become
aware of their prior knowledge and how this
links to texts. The connection is the degree

RSTAQ - Perspectives
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of consciousness brought to the reading.

e ‘Teach studentsthe well-validated compre-
hension strategies'; these may be taught as
individual strategies or as a repertoire, for
examplein Collaborative Strategic students
aretaught previewing, monitoring and clari-
fying, summarizing, self-questioning and
summarizing asaconstellation of strategies.

» ‘Teach studentsto monitor whether they are
understanding text’ and make adjustments
where thisis not happening.

Becausethisisacomplex text and readershave
different starting points and interestsit is hard
to recommend individual chapters. However,
it seemed important to this reader, to consult
the chapters dealing with the place of direct
instruction (The case for direct explanation of
strategies), the role of imaging in comprehen-
sion (Imagery: A strategy for enhancing com-
prehension) and the role of metacognition
(Metacognition in comprehension instruction)
in the comprehending process.

What is really impressed on the reader is the
need for teaching explicitly comprehending
processes. It cannot be presumed, asit wasfre-
guently in the past, that comprehension skills
were ‘picked’ up along the way. If thereisone
clear message that runsthrough thistext isthat
mature comprehension needsto be consciousy
taught over the long haul by the implementa
tion of carefully constructed strategies. Such
attentive teaching presumably requires careful
planning amongst teachers.

As| haveindicated thistext requires consider-
able commitment to glean the essence and sig-
nificant details. Consequently, | presume it
would be most welcome by students of teach-
ing but | would it suggest that it could be an
excellent basis for professional development
in school contexts where teachers as a collec-
tive are reviewing their approaches to teach-
ing comprehension. Such acommitment would,
| suggest, result in teachers’ scrutinizing criti-
cally ‘lighter’ texts that seem at first glance
more closely connected to the daily curricu-
lum.

(Available through the Education Queensland
Professional Collection)

Conversations: Strategies for teaching,
learning and evaluating

Regie Routman, Portsmouth: NH, Heinemann,
2000

Areyou up for aliteracy text that |ooks some-
thing like a cross between an old-fashioned
‘bumper’ book and atelephone directory? The
main body of teaching comesin thewhite pages
(over 600 pages) with 240 blue pages being
devoted to teacher resources. The white pages
are absolutely jammed packed with teaching
advice on all areas of literacy. Here are afew:

» Using picture books to inspire personal
narrative

* Organizing for writing

* Individual conferences

» Using textbooks and guides

» Therole of the Language Arts coach

» Working with struggling readers

| dipped into thisbook because | wasinterested
in finding out how teachers can mediate litera-
ture discussions. | found agreat list of cues or
prompts. Here are afew of them.

» Tell uswhat

» Tell uswhy you agree
» Let'stak about

* Let'sdiscusswhy

* Soyou're saying

» Tak more about that.

These got me on the path on thinking how
teacherscanvary the*‘ spiel’, getting away from
the all pervasive question.

In short, thisgreat resourceisoneto keep handy
for dipping into whatever your literacy need
happens to be. It seems to me that Routman’s
text could truly be the teacher’s friend.

(Available through the University of Queens-
land library)
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REMEDIAL AND SUPPORT TEACHERS’ ASSOCIATION OF QUEENSLAND
PO Box 62, Grange 4051

APPLICATION FOR MEMBERSHIP

Please indicate work sector: Secondary [ | Primary [ ] Private Provider [ |

PLEASE PRINT CLEARLY

Name:
(include preferred title)

Postal Address: Postcode:
Telephone: [ ] Fax:[ ]

Email:

Work address:

(if applicable) Postcode:

Position / role:

Telephone: [ ] Fax:[ ]

Email:

QUALIFICATIONS

Qualification Institution Date completed

TEACHING EXPERIENCE: Upto5vyears [ ] 5-10 years [ ] 10 years or more ||
(Briefly state when and in which area of Education)

Signature of applicant: Date: I

NB PLEASE ATTACH

1. Payment of $62.00 ($50.00 annual subscription plus $12.00 for processing of application)

2. Photocopy of Board of Teacher Registration receipt (to confirm status and qualifications), or
photocopies as evidence of qualification, and contact details for 2 referees, e.g., current members of
this Association, contact at the tertiary institution where qualifications were obtained, or a current
Education Qld employee.

The RSTAQ committee reserves the right to refuse application for membership
Membership of RSTAQ does not imply an endorsement of any product or service.
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